The GRR Framework: Guided Instruction
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Further Exploration of what Guided Instruction is:

+  Guided instruction is the time when the cognitive load begins to shift from teacher to
student (39).

o The teacher’s role changcs as he or she follows the lead of the learner who is
attcmpting to aPPIH the skill or strategy to a new situation (39).

*  Guided instruction necessitates the use of small groups through cueing, Prom[:)ting,
scagolcling, and questioning 40).

* Instructionis not the same for every group cluring guiclecl instruction (4-0).

o Guided instruction is not abilitg grouPing (40).

*  Guided instruction groupings changc Frcqucntly due to ongoing formative

assessments (60).

Dialogue between teacher and learners is carcFu”g crafted 1Co”owing the Principles of
scagolcling 4.

o Effective scagolcling rcquires that the teacher possess expert knowleclgc about the
cues themselves and the level of knowleclgc theg |i|<c|y rePrescnt 42).



. Guicling question teacher asks while working with small groups: “What does this answer
tell me about what he knows and doesn’t know?” 42)

° 153 scagolcling her PromPts, the teacher has the oPPortunitg to test her hgpothcses
and thercbg gain a better un&crstanc{ing of what the child knows and doesn’t know
(42-43).

*  Another keg feature of guiclecl instruction is that it is based on formative
assessment. Students are groupecl and regroupec{ based on their Pcr‘Formance
42).

e Inthe GRR model of instruction, the use of formative assessment is critical 45).

o Guided instruction Provides teachers with an excellent oPPortunitg to differentiate
instruction (46).
o 153 content 153 text level

o) 153 number of Problems to complcte Var9 the rate (to excel or to re~tcach)

Gui!c! Rea!ing (48-51)

* GRis aninstructional aPProach where small groups of similar|9 Pchorming students
meet with the teacher to read new text.

+ Students are Purposmcung groups according to their instructional needs and are
taught to applg reacling processes they are lcarning to novel situations—in this case,
unfamiliar books.

o The teacher uses what she has learned during the guiclecl instruction time to
dcvclop the next lesson for this group.

o Often, at middle and high school levels, guiclecl reaclinggroups meet to address

literarg devices, reading comprchcnsion, vocabularg, and critical literacg.

Guided Writing (51-54)
e GW involves the teacher working with small groups of students, based on their
assessed PerFormancc.
i During GW students aPPIH what thcg have learned from focus lessons with varying
Aegrees of suPPort from the teacher.
i During guiclecl writing, teachers often use sentence or Paragraph frames. These

Frames, modcls, or tem[:)lates hclp students internalize conventional structures.



Student Think-Alouds (54-56)
e The goal of student think-aloud it for students to uncover their own thinking
processes as theg learn and understand a concel:)t.
e Teachers can Prompt with “Tell me how you understand
*  The teacher needs to have students think about their thinkingl

Misconccption Analysis (56--58)
* In historg, mathematics, and science instruction for scconclarg stuclents, meta-analgsis
3ielclecl:
o Teachers must know and anticipate misconce[:)tions students possess about the
concePts being taught.
o Educations must teach for factual knowleclge ina sgstematic way
o Students must be taught to be metacognitivel9 aware of their learning.
° Thus, critical for content area teachers to be Focusing on thinking and how that

thinking came to be to increase students’ control of the content. (KMS)



